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UNIT 1: Making a better world

UNIT OVeRVIew

Allotted time 16 classes (45 minutes each)

Environment Family and community

Communicative activity Exchanges associated to specifi c purposes.

Social practice of the language Express support and solidarity facing an everyday problem.

Final Product Public service announcements (PSAs)

Reading Booklet A radio project with a purpose.

Learning goals
 Express reasons of interest in daily problems.
 Contrast the effects of non-verbal language and prosodic resources.
 Defi ne ways of expressing according to the interlocutor.

Methodological suggestions

 Provide students with feedback when they:
- Determine and identify speech situation.
- Defi ne key ideas about reasons to offer help according to purpose and addressee. 
- Include details and relevant information in key ideas

 Offer students models so that they can:
- Identify meaning from the tone of voice and intonation.
- Vary prosodic characteristics to support meaning.
- Examine consequences of offering support and help in proper moments

 Promote students’ discussion about what they need to know, and offer examples 
so that they can:
- Decide ways of expressing opinions, recognizing effects of prosodic resources.
- Select strategies to infl uence others’ opinions.
- Identify ways of using non-verbal language to persuade.
- Demonstrate drive, intention and empathy through non-verbal language.
- Produce expressions to provide information.
- Adjust language resources according to addressee and purpose.
- Show resilience when facing complex tasks.

Suggested evaluation

 Collect information such as:
- A graph with speech situations.
- A list of prosodic resources.
- A list of expressions.
- A script with sound effects.

Suggested assessment instrument  Descriptive rating scale.

Materials

FAMILY AND COMMUNI
TY UNIT 1

ONCE THEY ARE GONE, 
WE ARE NEXT!

No more 
endangered species. 
This new year WE 
CAN make a change!

FAMILY AND COMMUNI
TY UNIT 1

FAMILY AND COMMUNI
TY UNIT 1

FAMILY AND COMMUNI
TY UNIT 1

Only 6.2% of US smokers 

will quit this year. 

Support Tobacco Harm 

Reduction Policies.

Do we tell 
the other 
43 million 
to just 
keep 
smoking? 

Do we tell 
the other 
43 million 
to just 
keep 
smoking? 

FAMILY AND COMMUNI
TY UNIT 1

And, female drivers using a 
cell phone are more likely to 
be involved in fatal crashes 

than men.

Cell phone use is highest 
among 16-24 year-old drivers.

FAMILY AND COMMUNI
TY UNIT 1

FA
M

ILY AND COMMUN
IT

Y
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BACKGROUND INFORMATION
A PSA can be a very powerful way to heighten 
awareness on a certain issue. Many PSA campaigns 
have educated the public or contributed to social 
change. For example, the number of people who smoke 
cigarettes has decreased dramatically since the 1960s, 
not only because of legal restrictions, but also because 
the general public as a whole has become more aware 
of the severe health risks.

2. In pairs, think about three PSAs you have seen 
or heard lately in your town. Complete the table 
below briefl y.
After students have clarified the meaning of 
Public Service Announcements, have them 
brainstorm the PSAs they have already seen or 
heard in their town. Encourage them to complete 
the table with very brief information. If necessary, 
allow them to work in pairs.

Answers:
Students´ own ideas.

ENTRY SLIP
Make students choose and tick (✔) the alternative 
that best describes their feelings towards the 
challenges in the unit. Encourage them to give 
honest answers and help them think what they can 
do to improve, solve problems they may have, get 
help in case they need, etc.

Page 8

D E V E L O P M E N T

LESSON 1: The world around us
Communicative activity Social practice of the language

• Exchanges associated to specific 
purposes.

• Express support and solidarity 
facing an everyday problem.

Students will… What for?

• identify key ideas according to the 
PSA purpose and addressee.

• determine speech situation.
• adjust speech strategies 

according to intended audience.

• To express reasons of interest in 
a problem.

8 © Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.U N I T  1    L E S S O N  1

LESSON 1: The world around us
Communicative activity

• Exchanges associated to 
specific purposes.

Social practice 
of the language

• Express support and solidarity 
facing an everyday problem.

You will...
• identify key ideas according to 

the PSA purpose and addressee.
• determine speech situation.
• adjust speech strategies 

according to intended audience. 

What for?

• To express reasons of interest 
in a problem.

ONCE THEY ARE GONE, 
WE ARE NEXT!

• Identify key ideas according to the PSA purpose and addressee. 

1  In pairs, look at the PSAs and discuss the questions below.

a. What issues do the PSA (Public Service Announcements) want to raise 
awareness about?

Bullying     Deforestation     Smoking     Global warming      
Ocean pollution     Alcohol and driving     Endangered species 

b. What do those issues have in common?

c. Do any of those issues represent a problem in your town or area? Are 
they a matter of concern to you? Why?

 

1

3 4

No more 
endangered species. 
This new year WE 
CAN make a change!
2

D E V E L O P M E N T

1. In pairs, look at the PSAs and discuss the 
questions below.
The aim of this activity is that students relate 
visuals to everyday topics or issues and discuss 
them with their partner. Encourage them to 
express their ideas freely and do not correct 
them as they speak.

Answers:
a. Deforestation, global warming, ocean pollution, 

endangered species.
b. All the pictures are related to environmental issues.
c. Students´ own ideas and opinions.

U N I T  1    L E S S O N  1
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Page 21

© Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

EXIT SLIP 

Questions Responses

What are the most frequent topics of PSAs?

How can I express my opinions and influence others?

What new information did I learn about bullying?

Complete the lesson exit slip and then discuss your conclusions with your teacher and classmates.

21

b. Revise the draft you wrote. Check and correct any spelling, grammar 
and punctuation mistakes.

c. Elaborate a script of your PSA in the space provided. Follow the model 
on pages 13 and 14.

13 10  READING BOOKLET
Go to the text A radio project with a purpose on page 10 and do the 
following activities:
a. Analyze and compare the texts and announcements and answer

these questions:
i. What do you think is the best way to raise people’s awareness on 

important topics?
ii. What type of media would you choose to transmit these messages?

b. Form groups of four and discuss your ideas.

U N I T  1    L E S S O N  3

D E V E L O P M E N T

© Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

13. 10  ReADING BOOkleT
Ask students to form groups of four and do the 
activities described. Invite some students to 
share their ideas with their classmates.

Answers:
Students´ own ideas.

EXIT SLIP
Students refl ect on what they have done and learned 
to do in the lesson and write their personal responses, 
which they can share with you and their classmates. 

If students have problems with expressing opinions, 
refer them back to the phrases in the boxes on page 
20. Then provide them with extra help and practice 
to express opinions on simple topics. 

Page 22

C L O S U R E

FINAl PRODUCT:
PUBLIC SERVICE ANNOUNCEMENTS

22 © Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

PREPARATION

1  Work in your group. 

2  Collect the by-products you completed in the TOWARDS THE PRODUCT section on pages 11, 15 
and 20. Check it again with your teacher.

PRODUCTION

3  Brainstorm ideas about the ways you can illustrate the main points you’ve chosen. Also, include a 
few relevant statistics on the topic. Check that the PSA messages really show support and solidarity.

4  If possible, record the announcements to make them more real.

PRESENTATION

5  Appoint two members of the group to deliver the announcements, while the rest of the group 
supports them , displaying the PSAs posters and  creating the appropriate atmosphere.

6  Set a date to present the public service announcements to your classmates.

Public service announcementsFINAL PRODUCT
You are going to present two Public Service Announcements in written and oral formats.

U N I T  1

And, female drivers using a 
cell phone are more likely to 
be involved in fatal crashes 

than men.

Cell phone use is highest 
among 16-24 year-old drivers. Only 6.2% of US smokers 

will quit this year. 

Support Tobacco Harm 

Reduction Policies.

Do we tell 
the other 
43 million 
to just 
keep 
smoking? 

Do we tell 
the other 
43 million 
to just 
keep 
smoking? 

C L O S U R E

Remind students that products offer them the 
opportunity to perform real-life activities, putting into 
practice what they have learned throughout the unit.

Read the instructions as a class slowly and make 
sure they know what to do in each stage. Go around 
the classroom and monitor their work closely. 

PREPARATION
1. Help form the groups, making sure they are 

mixed-ability and include students with a variety 
of talents. Assist them if necessary.

2. Explain to students that they will have to collect 
all the work done on the TOWARDS THE 
PRODUCT section on pages 11, 15 and 20 and 
use that material and information to create one of 
the announcements.

PRODUCTION
3. Students agree on the ideas they want to 

transmit and how they can do it. When writing 
the script, remind them to follow the format they 
analyzed in lesson2. 

U N I T  1

Step-by-step methodological suggestions for 
each activity, including communicative activity 
social practice of the language, learning goals 
and answers.

Unit overview detailing time, 
learning goals, materials and 
methodological suggestions 
and assessment instruments.

Final Check Answers Answers 
for the formative assessment 
included at the end of each 
unit of the Teacher´s Book. 

Step-by-step methodological 
suggestions for the making of the 
product, where students integrate 
and put to work different sections of 
the unit.

Transcripts of all the audio 
material included in the CD.

Reading Booklet Step-by-step 
methodological suggestions 
for the activities in the Reading 
Booklet and their answers. 
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2. Get students to get in pairs and evaluate each 
other using the same criteria. Decide if you want 
to give your own assessment besides or instead 
of their classmate’s. 

3. Conduct a general conversation about the 
achievements of the unit.

READING BOOKLET 
BACK TO THE SUMMER

55  Start a conversation about the development of 
technology in the 21st century. Then ask students these 
questions: Do you think time travel will be possible in the 
future? If yes, when do you think it will happen? If not, 
why not? Would you like to travel through time? If yes, 
would you rather travel to the past or to the future? Why?

Answer:
1. By scenes. 
2. Cryogenic chamber - Picture 3.   Helmet - Picture 1.   

Mummy - Picture 2.
3. Events: Friends travel through time in a time machine. 

Friends visit the 1980s, Ancient Egypt, and the future.

Back to the future
Type of 

play Setting Protagonists

Comedy

Different places and periods 
through time: the living 
room in the children’s 
house, a child’s house in the 
1980s, on the steps of the 
Queen’s palace in Egypt, 
inside a cryogenic chamber 
in the future.

Three friends: Sean, Liam 
and Scott.
Jeff, a kid in the 1980s 
and his mother.
Ancient Egyptians, an 
Egyptian queen, an 
Egyptian slave, a mummy.
An old man in the year 
2072.

4. a. Protagonists: Sean, Liam and Scott.
b. Secondary characters: Jeff and his mother, Ancient 

Egyptians, an Egyptian queen, an Egyptian slave, a 
mummy, an old man in the year 2072.

c. Author’s comments or additional information:
• (Lights come up as happy summer music plays. Two 

friends, Scott and Liam are talking. Their friend Sean 
enters, carrying a strange-looking gadget.)

• (Sudden realization.)
• (The kids run in a circle and then rush off stage as 

the lights shift to Jeff. He is running around the stage 
wearing a cape, pretending to be a super-hero.)

• (Voice off stage.)
• (The time travel kids enter.)
• (Sound effect - The kids disappear behind a drop.)
• (Lights change. The kids are surrounded by ancient 

Egyptians who bow down before them.)
• (The Egyptians all hail.)
• (Points to steps.)
• (A mummy slowly staggers onto the stage.)
• (The mummy slowly staggers back off stage.)
• (The Queen exits. The Time Machine is on stage. An 

Egyptian worker enters and finds it.)
• (The kids spin around and travel through time again.)
• (The Future; the year is 2072. An old man walks up 

to a cryogenic chamber.)
• (He opens up the chamber. Sean, Scott, and Liam 

step out, very cold.)
• (The kids return to the place where they had begun 

their time trip.)
5. a. They visited three times and places: the 1980’s,  

 Ancient Egypt, and the year 2072. 
b. Where they had started it, at home. 

6. a. Because of the clothes, the music, the game the boy  
 was playing, etc.
b. The may have seen an Emperor and Roman soldiers, a 

show at the Colosseum, etc. 
c. A very modern city, full of incredible machines, people 

of all ages, many old people, etc.

U N I T  2 49
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with croquet mallets flying and dolls heads 
rolling all over the stage. A crazy game 
of croquet proceeds, with only the Queen 
allowed a score. Alice stops playing when 
she sees the Cheshire Cat.)

Alice:  Goodness! I never played the game this way.
Cheshire Cat: How’s it going?
Alice: I can’t understand how they play croquet here 

and I don’t see how there’s anybody left in the 
Kingdom, what with all these beheadings.

Cheshire Cat: How do you like the Queen?
Alice: Not at all! She’s so extremely… (Alice sees 

that the Queen is behind her.) likely to win, 
that it’s hardly worth finishing the game.

 (The Queen smilingly goes off and the King 
comes up to Alice.)

King: Who are you talking to?
Alice:  It’s a friend of mine, the Cheshire Cat. 

Allow me to introduce you.
King:  Hmmm. I don’t like that silly grin at all, but 

it may kiss my hand, if it likes.
Cheshire Cat: I’d rrratherrr not.
King: How impertinent! He may not look at me 

like that.
Cheshire Cat: A cat may look at a King; it’s the law.
King:  Get it out of here! Rude thing.
Queen: (Coming up.) Off with its head!

17 STUDENT’S BOOK – UNIT 2 – LESSON 2 – PAGE 34 – 
ExErcISE 6

Terri and the turkey
A Thanksgiving Day play
Narrator: Thanksgiving. A time of joy, celebration, food, 

relaxation, and family. A day everyone loves. 
Everyone, that is, except Tom Turkey! (Tom 
Turkey walks on stage left, flapping his wings.)

Tom: Gobble, gobble! (On stage right, Grandma and 
Grandpa enter. Tom listens to them as they speak).

Grandma: I mashed the potatoes, I crammed the 
cranberries, and now it’s time for you to do 
what you always do on Thanksgiving Day.

Grandpa: Watch football?
Grandma: No! It’s time to prepare the turkey.
Tom: Prepare? That doesn’t sound so bad.
Grandpa: Prepare? That’s such hard work! I have to 

pluck the feathers.
Tom: Ow!
Grandpa: And pull out the innards.
Tom: Eek!
Grandpa: And toss him in the oven.
Tom:  Oh, my!

16 STUDENT’S BOOK – UNIT 2 – LESSON 1 – 
PAGE 26 – ExErcISE 3 

Scene 1: Down the rabbit hole to Wonderland
Narrator: The story is just as you remember it. Here is 

Alice meeting the White Rabbit.
Rabbit: Who are you?
Alice: That’s not a very polite way of introducing yourself.
Rabbit: Whatever are you doing in my rabbit hole? I 

suppose you’re going to say you fell from the sky.
Alice: Well no, as a matter of fact, I remember chasing 

a rabbit; he was running very fast and saying...
Rabbit: Oh, my ears and whiskers!
Alice: Yes, exactly like that... and he had a pocket 

watch... (Rabbit takes out his watch.)
Rabbit: Like this one?
Alice: Yes. And he kept saying...
Rabbit: Oh dear, oh dear, I shall be too, too late! Well, 

good-bye.
Alice: I’m sure you mean hello. I only just got here.
Rabbit: Good-bye, hello, good-bye, hello...
Alice: I wish you’d make up your mind.
Rabbit: No time. No time for that. I’m going to be late!
Alice: Late for what?
Rabbit: Difficult to say. Very difficult to say.
Alice: If you don’t know what it is you are late for...
Rabbit: No time for that now. Hello! (Waves to her as he 

exits behind screen.)
Alice: Wait! (Alice follows Rabbit. She finds herself in 

a long low hall.)
Alice: He’s gone. How very strange.
Queen: Who’s this? (No one answers.) Idiots! What is 

your name, child?
Alice: Alice, so please Your Majesty.
Queen: And who are these? (She indicates the cards on 

the ground.)
Alice: How should I know? They look like a few old 

cards to me.
Queen: Off with her head!
Scene 2: The Queen’s lawn game
King: Reconsider, my dear. After all, she’s only a child.
Queen: (To the cards.) Get up! (They do.) What 

have you been doing here?
Card One: Um…er…if it pleases your Majesty….
Queen: Off with their heads! (To Alice.) Can you 

play croquet?
Alice: Yes!
Queen: Come on, then. (She claps her hands.) 

The Game. The Game. Be quick about it. 
(The cards rush about setting up.) Get to 
your places! I want to begin! (Everyone 
rushes around, bumping into each other, 

TRANSCRIPTS
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15 READING BOOKLET – UNIT 1 – PAGE 10 

A radio project with a purpose
Some years ago, a teachers’ strike in the state of Oaxaca 
caused students to miss school for several months. 
UNICEF and its education partner, CIESAS, saw an 
opportunity to help children in the poorest and most 
vulnerable communities. The resulting project gave these 
children their own radio program and, more important, a 
voice. This is the story of that project.
In four cities and towns, including the remote village of 
Tenango, UNICEF and its partner gave children access to all 
the training and equipment necessary to record their own 
programs. Girls were especially vulnerable in indigenous 
communities, which is why Tenango was chosen for the 
radio project.
One of the students to join the project was Alondra Carrera. 
Alondra lived in a modest house with other family members. 
She was a top student and hoped to be a biologist one day. 
She quickly found her voice as a storyteller, sharing tales of 
her large extended family and her experiences growing up in 
one of the indigenous communities of Oaxaca.
The radio workshop was very important to all the students 
who joined the project. They learnt how to respect the culture, 
the values, the traditions and how to be friends with everybody 
else, so that they have better relationships with their 
community and with the rest of the children who live there.
UNICEF sent the programs to different radio stations and 
posted them on the Internet. Many villages do not have 
radio stations, so the recorded programs were often played 
through the public loudspeakers that are still common in 
the town squares. 
Even idle ambulances were used as mobile radio stations, 
playing the programs over their loudspeakers as they 
moved through the community.
In the city of Oaxaca, the project created a full scale 
production studio, where children can learn the skills they 
need to prepare for a career in broadcasting.
However, regardless of their future careers, these children 
have already succeeded in helping preserve their cultural 
identity with every broadcast.

allergic reaction. If you or someone in your family has had 
any of these symptoms after contact with items like these, 
talk to your doctor.

FINAl CheCk ANSweRS

1. a. 3 Health, b. 1 Hunger, c. 2 Environment

2. Picture 1: II.      Picture 2: III.      Picture 3: I.

3. a. I: to make people donate money or collaborate 
  with a country campaign against hunger.

II: to get people care about the environment.
III: to warn people against risks of allergies.

b. I: general people of all ages, mainly adults  
 that can donate money.

II: all people that may be polluting.
III: people who may suffer from allergies.

c. Students’ own answers. Accept any coherent idea.

4. Assign points according to these criteria:

Task

Sc
or

e

Language

Sc
or

e

Presentation

Sc
or

e

Excellent message, 
totally appropriate 
for the chosen topic 
purpose.

4 Practically no 
grammar or 
vocabulary 
mistakes.

3 Correct
spelling, neat
presentation.

3

Good message, 
fairly appropriate for 
the chosen topic 
and purpose.

3 Very few 
grammar or 
vocabulary 
mistakes.

2 A few spelling
mistakes and 
slightly untidy.

2

Acceptable  
announcement, 
hardly appropriate 
for the chosen topic 
and message.

2 Some grammar
or vocabulary 
mistakes.

1 Several 
spelling 
mistakes and 
rather untidy.

1

Poor announcement
inappropriate for 
the chosen purpose 
and topic.

1 Grammar and 
vocabulary 
mistakes 
interfere with 
comprehension.

0 A lot of 
spelling 
mistakes and 
very untidy

0

5. Assign points according to these criteria:

Task

Sc
or

e

Language

Sc
or

e

Presentation

Sc
or

e

Excellent. Student 
can transmit 
the message 
clearly and 
raise audience’s 
awareness. 

4 Practically no 
grammar or 
vocabulary 
mistakes.

3 Fluid 
interaction, 
good 
pronunciation, 
correct pitch 
and intonation.

3

Good. Student can 
accomplish the 
task and transmit 
the message.

3 Very few 
grammar or 
vocabulary 
mistakes.

2 Fluid 
interaction, 
a few 
pronunciation 
mistakes, 
correct pitch.

2

Not very good 
performance. 
Student can hardly 
accomplish the 
task and transmit 
the message.

2 Some grammar 
or vocabulary 
mistakes.

1 Acceptable 
interaction, 
some 
pronunciation 
mistakes, some 
hesitation.

1

Student can’t 
neither accomplish 
the task nor 
transmit the 
message.

1 Grammar and 
vocabulary 
mistakes 
interfere with 
comprehension.

0 Interaction 
affected by 
pronunciation 
mistakes; a lot 
of hesitation.

0

U N I T  1
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1  14 Listen to the Public Service Announcements in the recording. Number 
the topics in the order they are mentioned.  1 point 

a.  Health

b.  Hunger

c.  Environment

2  14 Listen again and match the pictures to the corresponding PSA (I., II. III.).   3 points

3  14 Listen to the PSAs again, carefully. Then answer the questions.  9 points 

a. What is the purpose of each announcement?

I. 

II. 

III. 

b. Who are the announcements directed to?

I. 

II. 

III. 

b. Where would you put a visual support for the announcements?

I. 

II. 

III. 

PHOTOCOPIABLE
U N I T  1

FINAL CHECK
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Listen to the Public Service Announcements in the recording. Number 
1 point

Listen again and match the pictures to the corresponding PSA (I., II. III.).  3 points

Listen to the PSAs again, carefully. Then answer the questions. 9 points

Where would you put a visual support for the announcements?

PHOTOCOPIABLE

35
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4  Choose one topic that students in your school may be concerned about. 
Write a short PSA to raise awareness about it.   10 points

5  Present the Public Service Announcement you created to your classmates.  7 points

 Total score:  / 30 

PHOTOCOPIABLE
U N I T  1

Final Check Photocopiable unit evaluation 
included at the end of each unit. 

Assessment Instruments A variety of 
photocopiable instruments to assess the 
process of the product, throughout the unit 
and at the end of it.
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ASSESSMENT INSTRUMENTS

ASSESSMENT INSTRUMENTS

UNIT 1: Descriptive rating scale 

Student´s name Dates

Criterion: Identify and express reasons of interest in an everyday problem.
Recognizes everyday problem.
Identifies reasons of interest.
Identifies topic, purpose and addressee of public service announcements. 

Rating
5        4        3        2        1
5        4        3        2        1
5        4        3        2        1

Criterion: Contrast effects caused by prosodic resources and non-verbal language.
Adjusts verbal resources (volume, intonation, stress).
Uses different non-verbal resources to support meaning.
Examines daily situations for hearing public service announcements.

Rating
5        4        3        2        1
5        4        3        2        1
5        4        3        2        1

Criterion: Define ways of expressing according to interlocutor.
Adjusts speech according to the situation. 
Uses non-verbal and prosodic resources to support meaning.
Suggests ways of action to face problems.
Shows empathy for people’s problems.
Shows interest and resilience in complex tasks.

Rating
5        4        3        2        1
5        4        3        2        1
5        4        3        2        1
5        4        3        2        1
5        4        3        2        1

PHOTOCOPIABLE

UNIT 2: Graphic organizer 

Student´s name Dates

Reads and performs 
short plays

Voice Gestures Expressions

Aspects to improvePerformance Strengths

The Glossary provides you with the 
definition of highly frequent pedagogical 
words and expressions to deal with the 
activities throughout the Activity book.
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• Active voice: a direct form of expression 
where the subject performs or “acts” the verb.

• Adjective: a word that describes a noun or 
pronoun.

• Adjunct: a word or phrase that adds 
information to a sentence and that can be 
removed from the sentence without making 
the sentence ungrammatical.

• Adverb: a word that describes or gives 
more information about a verb, adjective, 
adverb, or phrase.

• Adverbial phrase: a group of words that 
describe or give more information about a 
verb, adjective, adverb, or phrase.

• Affi rmative: statement that expresses (or 
claims to express) a truth or “yes” meaning; 
opposite of negative.

• Agreement: logical (in a grammatical 
sense) links between words based on tense, 
case or number.

• Auxiliary verb: verb used with the main 
verb to help indicate something such as 
tense or voice.

• Base form: the simplest form of a verb, 
without to or any special ending.

• Clause: a group of words, the basic unit of 
grammar made up of a subject (s) (a noun 
phrase) and a verb phrase.

• Conjunction: a word that joins or connects 
two parts of a sentence.

• Defi ning relative clause: relative clause 
that contains information required for the 
understanding of the sentence; not set off 
with commas.

• Direct speech: saying what someone said 
by using their exact words.

• Embedded question: question that is 
not in normal question form with a question 
mark; it occurs within another statement or 
question and generally follows statement 
structure.

• First person: referring to personal pronouns 
I (singular, referring to yourself) or we (plural, 
referring to yourself with others). I and 
we are said to be in the subjective case 
because they can be used as the subject of 
a sentence.

• First conditional: “if-then” conditional 
structure used for future actions or events 
that are seen as realistic possibilities.

• Gerund: a noun made from a verb by 
adding –ing; you can use a gerund as the 
subject, the complement or the object of a 
sentence.

• Graphic organizer: (also known as knowledge 
map, concept map, story map, cognitive 
organizer, or concept diagram). Communication 
tool that uses visual symbols to express 
knowledge, concepts, thoughts, or ideas, and the 
relationships between them. Its main purpose is 
to provide a visual aid to facilitate learning.

• Infi nitive: the basic form of a verb, without 
an infl ection binding it to a particular subject 
or tense. It usually follows to.

• Non-defi ning relative clause: relative 
clause that adds information but is not 
completely necessary; set off from the 
sentence with a comma or commas

• Noun: a word that refers to a person, place, 
object, event, substance, idea, feeling, or quality.

• Noun phrase: a word group with a noun or 
pronoun as its head. The simplest noun phrase 
consists of a single noun; the noun head can 
be accompanied by modifi ers, determiners 
(such as the, a, her), and/or complements.

• Passive voice: the relationship between 
a subject and a verb in which the subject 
receives the action of the verb, or the verb 
forms which show this relationship.

• Past Perfect: verb tense used to express 
that an action was completed or fi nished at 
some point in the past before something else 
happened. This tense is formed with the past 
tense form of “to have” (had) plus the past 
participle of the verb (which can be either 
regular or irregular in form).

• Phrase: a group of words which are often 
used together and have a particular meaning. 
It functions as a part of speech and includes a 
head, which determines the nature of the unit.

• Preposition: a word that shows the 
relationship between a noun or pronoun and 
other words in a sentence. 

• Present Continuous: verb tense used 
to express the idea that something is (or is 
not) happening now, at this very moment. 
Its structure is form of to be + –ing form of 
main verb.

• Present Perfect: verb tense used to 
express the idea that something happened 
at an unspecifi ed time before now; the exact 
time is not important; for or since are often 
used with this tense. Its structure has/have + 
is + past participle of main verb.

• Present Simple: verb tense usually used to 
describe states and actions that are general, 
habitual or true right now; formed with the 
basic verb (+ s for 3rd person singular).

• Pronoun: a word that can replace a noun 
or another pronoun; they are used to make 
sentences less repetitive. Grammarians 
classify pronouns into several types: 
personal, demonstrative, interrogative, 
indefi nite, relative, refl exive, and intensive.

• Question: a sentence or phrase used to fi nd 
out information; in an exam, a problem that 
tests a person’s knowledge or ability.

• Role play: to pretend to be someone else, 
especially as part of learning a new skill.

• Rule: a principle of a system, such as a 
language or science.

• Scanning: speed-reading technique that 
consists of looking over a text quickly and 
systematically in order to fi nd very specifi c 
information.

• Second conditional: “if-then” conditional 
structure used to talk about an unlikely 
possibility in the future.

• Sentence: a group of words that are put 
together to mean something. It is the basic 
unit of language which expresses a complete 
thought.

• Simple Past: verb tense used to express 
the idea that an action started and fi nished at 
a specifi c time in the past.

• Skimming: speed-reading technique that 
consists of rapidly moving the eyes over a 
text with the purpose of getting only the main 
ideas and a general overview of the content.

• Statement: an affi rmative or negative 
sentence that is not a question or command.

• Structure: the way that words or parts of 
speech are arranged or put together.

• Subject: the person or thing which performs 
the action described by the verb.

• Synonym: a word or phrase that means the 
same as another word or phrase.

• Tag question: a short question which is at 
the end of a statement.

• Tense: form of a verb that shows when the 
action or state happens: past, present or future.

• Tone: a writer’s attitude toward subject, 
audience, and self. It is primarily conveyed 
through diction, point of view, syntax, and 
level of formality.

• Verb form: English verbs have fi ve basic 
forms: the base form, the –s form, the –ing 
form, the past form, and the past participle 
form. There are two types of past forms, for 
regular and irregular verbs.

GLOSSARY

GLOSSARY

Bibliography A list of books and 
websites used as reference in the 
making of the Student´s Book 
and the Teacher´s Book.

STRUCTURE OF THE TEACHER´S BOOK
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Level of competence
Move On, 2nd Secondary was organized based on 
international standards of the Common European Framework of 
Reference for language (CEFR). By the end of Basic Education, 
students are expected to reach a B1 level (Threshold). 
Therefore, the purpose of Move On, 2nd Secondary is to make 
students comprehend and exchange opinions on the general 
sense and main ideas of a variety of brief and clear oral and 
written texts in standard language, these texts developing familiar 
topics such as work, school, free time, and current issues. Move 
On, 2nd Secondary also intends to prepare students to manage 
fluently with a basic level in different situations taking place in 
the community and in those that may arise when traveling to 
areas where the language is used. 

Second Language (English) 
Curriculum
Curricular Foundations
According to the document of curricular foundations designed by 
the Mexican Secretariat of Public Education (SEP, in its Spanish 
acronym), Second Language (English) represents the opportunity 
to transform language lessons into real communicative contexts 
characterized by respect and fostering cultural and linguistic 
diversity.

Syllabuses have two distinct features that make them more 
compatible with the aims, learning goals, and strategies addressed 
by the national curriculum:

• They are articulated in Cycles and not in school grades, which 
guarantees the continuity and articulation of the various grades 
and levels of Basic Education. Thus, syllabuses of Cycle 1 contain 
3rd Grade of Preschool, 1st and 2nd Grades of Elementary School; 
Cycle 2 contains 3rd and 4th Grades of Elementary School; Cycle 
3 contains 5th and 6th Grades of Elementary School; and Cycle 4 
contains 1st, 2nd, and 3rd Grades of Secondary School.

• They present orientational sequences of contents based on the 
social practices of language that belong to specifi c learning 
environments within the complex reality posed by the Mexican 
education system.

Purpose of English Language Teaching in 
Basic Education
The purpose of English language teaching in Basic Education 
is for students to develop abilities, knowledge, attitudes and 
learning strategies to participate and interact in oral and written 
social practices of the language, typical of different and familiar 
communicative and cultural contexts, with native and non-native 
English speakers. This involves:

1. Using the second language as a means to express ideas and 
thoughts confidently and efficiently to people of other cultures.

2. Using the second language to organize thinking and dicourse, 
analyze critically and solve problems, and participate in 
different exchanges and expressions of one´s own and others´ 
cultures.

3. Apply the second language to interact creatively and ethically, 
conscientiously and with empathy towards points of view and 
feelings different from one´s own.

4. Recognize the role of language and culture in the construction 
of knowledge, identity, self-regulation, experience and values.

5. Reflect upon language and culture to interpret and make 
sense in linguistic and cultural exchanges.

Purpose of English Language Teaching for 
Cycle 4
In Cycle 4 of Basic Education (1st, 2nd, and 3rd Grades of 
Secondary School), the purpose of English language teaching 
is for students to maintain interactions and adapt them through 
different oral and written texts in a variety of communicative 
situations. Therefore, students are expected to:

1. Analyze some aspects that allow them to improve intercultural 
understanding.

2. Apply some strategies to overcome personal and group 
challenges in the process of learning a second language.

3. Transfer strategies to consolidate interactions in second 
language learning situations.

4. Use a simple but large linguistic repertoire in a variety of 
familiar and current situations.  

5. Exchange interesting and updated information.

6. Manage to interact with a neutral register in social exchanges 
within a varied range of situations.  

INTRODUCTION

INTRODUCTION
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Teaching Approach
The national program for Second Language (English) adopts an 
approach focused on the social practices of the language. They 
are oriented towards the process and the integration of learning 
and provide students with opportunities to participate in diverse 
communicative exchanges, which require the appropriate use of 
knowledge, abilites, attitudes and strategies, and to reflect upon 
different aspects of language and culture.   

The social practices of the language observe communicative 
interactions and how they become the center of attention of 
teaching and learning. Therefore, language is defined as a 
communicative, cognitive and reflective activity by means of 
which we express, exchange, and defend our ideas, establish and 
maintain interpersonal relationships, have access to information, 
participate in the construction of knowledge, organize our mind, 
and reflect upon our own processes of discursive and intellectual 
creativity.  

“Language is not an abstract object of speculation or a set 
of speech acts to be learned, but rather an instrument of 
socialization which allows us to accomplish a variety of tasks in all 
the possible contexts the user and learner is in.” 

In this way, the capacity to reflect about language is closely 
related to the social uses of the language with the aim of 
analyzing, developing and improving students´ communicative 
competence in English. 

Aiming at guaranteeing students’ effective and successful 
participation in social practices of language within societies of 
the 21st century, the teaching approach proposed for Second 
Language (English) promotes and fosters students’ reflection 
about linguistic forms, but from its communicative and 
social uses.

In other words, the aim is to learn English by using English 
(learning-by-doing) in real or close-to-real communicative 
situations, where students participate as language users and 
get interested in learning how communication takes place when 
interacting with others.

Basic Contents Organization
Regarding this aspect of the curricular framework, it is important 
to notice that the program has been organized around the social 
practices of the language specific for each grade of the education 
system, which correspond to communicative activities common 
for all grades. All of this has been organized around three broad 
social learning environments, which are: Family and Community, 
Recreational and Literary, and Academic and Educational.

Social learning environments
Due to its condition of non-native language, English is not present 
in most of students’ social situations. This makes it fundamental 
to promote social uses of this language in the classroom, by 
creating particular social learning situations that compensate 
for the absence of English in the out-of-school context and 
which provide opportunities to learn the diverse communicative 
registers and formats necessary to participate successfully and 
autonomously in everyday practices of the language.

Social learning environments contribute to creating engaging 
language learning conditions which entail the development of 
collective activities that favor exchange among peers, making sure 
every participant knows what to do and what is needed to learn to 
successfully overcome the challenge of communicating in English 
with a specifi c social purpose.

Topics Related to the Social Learning 
Environment: Family and Community
The activities and main topics related to this environment aim 
for students to approach English from their participation within 
a familiar communicative context in situations that favor the 
increase of self-esteem, and confidence in their own capacity 
to learn.

Topics Related to the Social Learning 
Environment: Recreational and Literary
The activities and main topics in this environment are focused 
on approaching literature through participation in reading, writing, 
and oral exchanges, with the aim of activating experiences and 
knowledge of students so that they share and contrast their 
interpretations and opinions of both the texts and the cultural and 
recreational expressions in its contents. 

INTRODUCTION
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UNIT 1: Making a better world

UNIT OVeRVIew

Allotted time 16 classes (45 minutes each)

Environment Family and community

Communicative activity Exchanges associated to specifi c purposes.

Social practice of the language Express support and solidarity facing an everyday problem.

Final Product Public service announcements (PSAs)

Reading Booklet A radio project with a purpose.

Learning goals
 Express reasons of interest in daily problems.
 Contrast the effects of non-verbal language and prosodic resources.
 Defi ne ways of expressing according to the interlocutor.

Methodological suggestions

 Provide students with feedback when they:
- Determine and identify speech situation.
- Defi ne key ideas about reasons to offer help according to purpose and addressee. 
- Include details and relevant information in key ideas

 Offer students models so that they can:
- Identify meaning from the tone of voice and intonation.
- Vary prosodic characteristics to support meaning.
- Examine consequences of offering support and help in proper moments

 Promote students’ discussion about what they need to know, and offer examples 
so that they can:
- Decide ways of expressing opinions, recognizing effects of prosodic resources.
- Select strategies to infl uence others’ opinions.
- Identify ways of using non-verbal language to persuade.
- Demonstrate drive, intention and empathy through non-verbal language.
- Produce expressions to provide information.
- Adjust language resources according to addressee and purpose.
- Show resilience when facing complex tasks.

Suggested evaluation

 Collect information such as:
- A graph with speech situations.
- A list of prosodic resources.
- A list of expressions.
- A script with sound effects.

Suggested assessment instrument  Descriptive rating scale.

Materials

FA
M

ILY AND COMMUN
IT

Y UNIT 1

ONCE THEY ARE GONE, 
WE ARE NEXT!

No more 
endangered species. 
This new year WE 
CAN make a change!

FA
M

ILY AND COMMUN
IT

Y UNIT 1

FA
M

ILY AND COMMUN
IT

Y UNIT 1

FA
M

ILY AND COMMUN
IT

Y UNIT 1

Only 6.2% of US smokers 

will quit this year. 

Support Tobacco Harm 

Reduction Policies.

Do we tell 
the other 
43 million 
to just 
keep 
smoking? 

Do we tell 
the other 
43 million 
to just 
keep 
smoking? 

FA
M

ILY AND COMMUN
IT

Y UNIT 1

And, female drivers using a 
cell phone are more likely to 
be involved in fatal crashes 

than men.

Cell phone use is highest 
among 16-24 year-old drivers.

FA
M

ILY AND COMMUN
IT

Y UNIT 1

FA
M

ILY AND COMMUN
IT

Y

U N I T  1
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Page 6

© Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

He wouldn´t 
leave you. 

Please, don´t 
leave him!

If you are concerned about 
the possible side effects 

of immunizations, 

consider the possible 
effects of not getting them.

6 U N I T  1

You will... What for?
• express reasons of interest in a problem.
• contrast the effects caused by prosodic resources and 

non-verbal language.
• define ways of expressing according to the interlocutor.

• To interpret and elaborate oral announcements for public 
places.

• To offer support and demonstrate solidarity in public 
situations.

FINAL PRODUCT: Public service announcements
READING BOOKLET: A radio project with a purpose

You will... What for?

Environment: Family and Community.
Communicative activity: exchanges associated to specific purposes.
Social practice of the language: express support and solidarity facing an everyday problem.

FA
M

ILY AND COMMUN
IT

YUNIT 1: Making a better world

Look at the pictures and discuss the following questions in your group. Then exchange ideas with your 
classmates.

a. What do the pictures show? 

b. What topics do they cover? 

c. What is their purpose? 

© Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

leAD-IN

Invite students to read the information of the unit. 
Draw their attention to the list of learning goals and 
read them aloud. Make sure they understand what 
is expected from them, answering their questions, 
if necessary.

Write the abbreviation PSA on the board and 
brainstorm related ideas. Start a brief discussion 
about what students understand and ask them if 
they are familiar with the concept of public service 
announcements.

Look at the pictures and discuss the following 
questions in your group. Then exchange ideas with 
your classmates.
Encourage students to have a close look at the 
pictures that illustrate the main idea of the unit and 
invite them to comment on them. Then read
the questions aloud and ask students to answer
them. Do not correct mistakes at this stage; just
allow them to express freely.

Answers:
a. They show an abandoned dog and a smiling baby.
b. Animal care and public health.
c. To raise people’s awareness about different problems that 

may affect society.

Page 7
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ENTRY SLIP 

 I am completely ready to start. I think I could support 
my classmates.  I am quite ready to start. I may make a few mistakes.

 I think I’ll need some support.  I will definitely need support.

Evaluate how ready you are to start this unit. Tick (✔) the alternative that 
best represents your feelings. 

7U N I T  1

UNIT PLAN

Opening
Activate previous knowledge.
Evaluate how ready you are to start the unit.

Development

Identify key ideas according to the PSA purpose and addressee.
Adjust speech strategies according to intended audience.
Analyze PSA scripts.
Define key ideas and relevant information.
Suggest alternatives and plans of actions.

Closure
Present the final product. 
Reflect on strengths, weaknesses, knowledge, and skills after finishing the unit.

HOW READY ARE YOU FOR THIS UNIT?
1  The pictures on the left are Public Service Announcements (PSAs). Read the definition below and 

discuss it with your classmates. 

A public service announcement (PSA) is a message spread in the 
interest of the public. It looks similar to a television commercial but is 
designed to educate the audience about a particular topic instead of 
selling some type of product. This message can be instructional, 
inspirational, or even shocking to elicit emotion and action.

2  In pairs, think about three PSAs you have seen or heard lately in your town. Complete the table 
below briefly.

Topic Purpose Message Place

1.

2

3.

O P E N I N G

© Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

UNIT PlAN

Draw students’ attention to the plan for this unit, and 
comment with them the stages they will go through 
to elaborate and present the final product. 

Give students a few minutes to read what they will 
do in Unit 1, helping them reconize the content, 
skills, and attitudes they will develop.

O P E N I N G

hOw ReADY ARe YOU FOR ThIS UNIT?

The activities in this section are meant to activate 
students’ previous knowledge and engage them in 
the topic of the unit. 

1. The pictures on the left are Public Service 
Announcements (PSAs). Read the defi nition 
below and discuss it with your classmates.
Read the defi nition aloud and as a class and 
explain any new vocabulary. Foster students´ 
discussion on the topic and assist them when 
necessary.

U N I T  1
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prompts in the chart once they fi nish the last task. 
In this way, they will really know how they are 
doing before they reach the section of the product 
itself. Read the prompts aloud and explain any 
new word. Remind students that they should 
always resort to you if they realize they need to 
work more on something. Be ready to provide 
these students with extra help and practice.
Ask students to form small groups (3 – 4 
members). Have them follow the instructions and 
then share their work with another group. 

Answers:
Students´ own ideas.

Suggested assessment instrument: 
Descriptive rating scale (See sample on page 200)

12. 8  ReADING BOOkleT
Explain that the activities in this section will help 
students understand better and develop different 
reading strategies. At the same time, they 
provide them with the opportunity to deal with 
authentic texts related to the topic of the unit. 
Ask students to analyze the title and the pictures 
that illustrate the text on pages 10 - 17 in the 
Reading Booklet. Then ask them to do the 
activities in the Before you read section on their 
own and then share their answers with the rest 
of the class.

Answers:
Students´ own ideas.

EXIT SLIP
Students reflect on the work they have done during 
the lesson and write their personal responses, 
which they can share with you and some of their 
classmates.
If students have problems with the resources to 
support speech, explain that some of them are 
intonation, tone of voice, pitch, pronunciation 
and volume. Provide them with written and oral 
examples to help them see how these resources 
are useful to convey the message.

Page 12

D E V E L O P M E N T

LESSON 2: A message to remember...
Communicative activity Social practice of the language

• Exchanges associated to specific 
purposes.

• Express support and solidarity 
facing an everyday problem.

Students will… What for?

• analyze PSA scripts.
• define key ideas and relevant 

information.
• use non-verbal language and prosodic 

resources to create an effect.

• To present a PSA.
• To contrast the effects caused 

by prosodic resources and non-
verbal language.

12 © Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

LESSON 2: A message to remember...
• Analyze PSA scripts.
• Define key ideas and relevant information.

1  Answer the following questions in your group. Take notes and then share 
ideas with your classmates.

a. Why is it important to place a PSA?

b. When, do you think, is the best time to place it? Why?

c. What are the main elements of a PSA?

d. Who may participate in a PSA campaign?

2  You will analyze some examples of PSA scripts. Before starting, look up 
the phrases in the box in a dictionary or the web, and match them to the 
corresponding description. Color the boxes according to the color code.

Classifieds     Media list     Community affairs     Community 
calendar listing     Spot     Tracking     Radio reader

Collecting information to monitor the use of a PSA.

A database of the public service professionals who 
you should contact to pitch a PSA.

Activities that media outlets conduct to benefit the 
community. Also known as public service.

Taped television or radio advertisement.

Scripts that radio announcers read live 
on the air or record for broadcast.

The section of the newspaper listing ads for 
employment, items for sale and situations desired.

Announcements in a newspaper or on a radio or television 
station promoting community events or services.

YES  NO

Stop & thinkStop & thinkStop & think

I can define key 
ideas and relevant 
information.

Communicative activity
• Exchanges associated to 

specific purposes.

Social practice 
of the language

• Express support and solidarity 
facing an everyday problem.

You will...
• analyze PSA scripts.
• define key ideas and relevant 

information.
• use non-verbal language and 

prosodic resources to create 
an effect.

What for?

• To present a PSA.
• To contrast the effects caused 

by prosodic resources and non-
verbal language.

U N I T  1    L E S S O N  2

D E V E L O P M E N T

1. Answer the following questions in your group. Take 
notes and then share ideas with your classmates.
Start the lesson by leading a general conversation 
about the importance and effectiveness of PSAs. 
Read the questions aloud and listen to students’ 
ideas. Write down some of them on the board.
Answers:
Students´ own ideas.

2. You will analyze some examples of PSA scripts. 
Before starting, look up the phrases in the box 
in a dictionary or the web, and match them to 
the corresponding description. Color the boxes 
according to the color code.
Explain that in this lesson students will analyze two 
scripts for real-life Public Service Announcements. 

U N I T  1    L E S S O N  2
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As a fi rst stage, they will identify the different 
elements PSA scripts should contain. 

Read the descriptions aloud and help students 
identify the correct color according to the 
concepts in the box. If necessary, allow them to 
use the Internet to fi nd the information required.

Answers:
Tracking: Collecting information to monitor the use of a PSA.
Media list: A database of the public service professionals 
who you should contact to pitch a PSA. 
Community affairs: Activities that media outlets conduct 
to benefi t the community. Also known as public service. 
Spot: Taped television or radio advertisement.
Radio reader: Scripts that radio announcers read live on 
the air or record for broadcast.
Classifi eds: The section of the newspaper listing ads for 
employment, items for sale and situations desired. 
Community Calendar Listing: Announcements in a 
newspaper or on a radio or television station promoting 
community events or services.

Stop & think

If students answer negatively, provide them with extra 
help and practice on identifying relevant information. 
You may give them a brief text to read on their own and 
nderline he words or concepts that repepat throughout. In 
this way, they will clearly see which are the key ideas. 

Page 13

13© Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

3   Analyze different PSA scripts (I. and II.). Identify and write the 
following elements in the correct place.

Main body Length Author

Audio resources/features Client Type of PSA

Purpose TitlePeriod of broadcasting

YES  NO

Stop & thinkStop & thinkStop & think

I can read and 
analyze PSA scripts.

I

: WMCO Foundation

: single-voice spot

: Distracted driving PSA

: 07/11/17 – 09/11/17

: Ashley Glazer

: 30’’

: to inform the listeners of the dangers of 
distracted driving.

: Fast motorcycle engine sound for 3”; 
then sustains.

: In one day, more than nine people lose their 
lives. More than one thousand five hundred 
and fifty three other people are injured. This is 
caused by distracted drivers focused on their 
phone, passengers or anything other than the 
road. Don’t be one of the people that causes 
death or injury to yourself or others. Don’t be a 
distracted driver, be a stay-aliver. This message 
is brought to you by W-M-C-O.

: Fast motorcycle engine sound sneaks in for 2’’; 
then vanishes.

U N I T  1    L E S S O N  2

D E V E L O P M E N T

3.  Analyze different PSA scripts (I. and II.). 
Identify and write the following elements in the 
correct place.
Read the elements in the box aloud and ask 
students to use them in order to label the 
different parts of each script. Allow them to do 
this activity in pairs and go around the classroom 
monitoring their work. Check answers orally.

Answers:
I. Client: WMCO Foundation

Type of PSA: single-voice spot.
Title: Distracted driving PSA.
Period of broadcasting: 07/11/17 – 09/11/17
Author: Ashley Glazer
Length: 30’’
Purpose: to inform the listeners the dangers of 
distracted driving.
Audio features: Fast motorcycle engine sound for 3’’; 
then sustains.
Main body: In one day, more than nine people lose 
their lives. More than one thousand five hundred and 
fifty three other people are injured. This is caused by 
distracted drivers focused on their phone, passengers 
or anything other than the road. Don’t be one of 
the people that causes death or injury to yourself or 
others. Don’t be a distracted driver, be a stay aliver. 
This message is brought to you by W-M-C-O.
Audio features: Fast motorcycle engine sound 
sneaks in for 2’’; then vanishes.

Stop & think

If students answer negatively, refer them to the labels in the 
box of exercise 3. Explain these concepts in depth and then 
invite them to analyze an easier PSA script. You may visit 
these websites for extra practice and material:
http://www.redcross.org/about-us/news-and-events/media-
resources/public-service-advertising/live-read-scripts
https://www.edgestudio.com/script-library/english-adult/public-
service-announcement

If Internet connection is not available, ask students to 
remember some examples of PSAs they have heard/
read in Spanish and invite them to analyze the different 
elements in them.

U N I T  1    L E S S O N  1
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Page 21
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EXIT SLIP 

Questions Responses

What are the most frequent topics of PSAs?

How can I express my opinions and influence others?

What new information did I learn about bullying?

Complete the lesson exit slip and then discuss your conclusions with your teacher and classmates.

21

b. Revise the draft you wrote. Check and correct any spelling, grammar 
and punctuation mistakes.

c. Elaborate a script of your PSA in the space provided. Follow the model 
on pages 13 and 14.

13 10  READING BOOKLET
Go to the text A radio project with a purpose on page 10 and do the 
following activities:
a. Analyze and compare the texts and announcements and answer

these questions:
i. What do you think is the best way to raise people’s awareness on 

important topics?
ii. What type of media would you choose to transmit these messages?

b. Form groups of four and discuss your ideas.

U N I T  1    L E S S O N  3

D E V E L O P M E N T

© Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

13. 10  ReADING BOOkleT
Ask students to form groups of four and do the 
activities described. Invite some students to 
share their ideas with their classmates.

Answers:
Students´ own ideas.

EXIT SLIP
Students refl ect on what they have done and learned 
to do in the lesson and write their personal responses, 
which they can share with you and their classmates. 

If students have problems with expressing opinions, 
refer them back to the phrases in the boxes on page 
20. Then provide them with extra help and practice 
to express opinions on simple topics. 

Page 22

C L O S U R E

FINAl PRODUCT:
PUBLIC SERVICE ANNOUNCEMENTS

22 © Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

PREPARATION

1  Work in your group. 

2  Collect the by-products you completed in the TOWARDS THE PRODUCT section on pages 11, 15 
and 20. Check it again with your teacher.

PRODUCTION

3  Brainstorm ideas about the ways you can illustrate the main points you’ve chosen. Also, include a 
few relevant statistics on the topic. Check that the PSA messages really show support and solidarity.

4  If possible, record the announcements to make them more real.

PRESENTATION

5  Appoint two members of the group to deliver the announcements, while the rest of the group 
supports them , displaying the PSAs posters and  creating the appropriate atmosphere.

6  Set a date to present the public service announcements to your classmates.

Public service announcementsFINAL PRODUCT
You are going to present two Public Service Announcements in written and oral formats.

U N I T  1

And, female drivers using a 
cell phone are more likely to 
be involved in fatal crashes 

than men.

Cell phone use is highest 
among 16-24 year-old drivers. Only 6.2% of US smokers 

will quit this year. 

Support Tobacco Harm 

Reduction Policies.

Do we tell 
the other 
43 million 
to just 
keep 
smoking? 

Do we tell 
the other 
43 million 
to just 
keep 
smoking? 

C L O S U R E

Remind students that products offer them the 
opportunity to perform real-life activities, putting into 
practice what they have learned throughout the unit.

Read the instructions as a class slowly and make 
sure they know what to do in each stage. Go around 
the classroom and monitor their work closely. 

PREPARATION
1. Help form the groups, making sure they are 

mixed-ability and include students with a variety 
of talents. Assist them if necessary.

2. Explain to students that they will have to collect 
all the work done on the TOWARDS THE 
PRODUCT section on pages 11, 15 and 20 and 
use that material and information to create one of 
the announcements.

PRODUCTION
3. Students agree on the ideas they want to 

transmit and how they can do it. When writing 
the script, remind them to follow the format they 
analyzed in lesson2. 

U N I T  1
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4. Help students get access to equipment to 
record their announcements.

PRESENTATION
5. Students decide whether they will appoint two 

members to deliver each announcements while 
the rest supports or they will take turns to say 
different parts and support.

6. Negotiate with students a date to present the 
announcements to the class.

Suggested assessment instrument: 
Descriptive rating scale (See sample on page 200)

Page 23
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EVALUATING PROGRESS

1  Individually, reflect on and evaluate your progress in the unit. Write always, sometimes or never. 

Area to evaluate My view My teacher’s/
partner’s view

Learning goals
• I can express reasons of interest in a problem.
• I can contrast the effects caused by prosodic resources and 

non-verbal language.
• I can define ways of expressing according to the interlocutor.
Final Product
• I followed the instructions carefully.
• I distributed tasks and collected all the necessary materials.
• I used structures, vocabulary and ideas from the unit.
• I wrote the script following the steps and according to the 

required format.
• I corrected pronunciation, intonation and pitch.
• I checked the final presentations together and discuss possible 

improvements.
Classroom interaction and values
• I listened to the other groups’ presentations with attention 

and respect.
• I was respectful of each other’s ideas and opinions in the group.
• I offered support and demonstrate solidarity in public situations.

2  Ask your teacher or a parter to evaluate your performance and then comment on the things you 
can do to improve your weak points in the future.

3  Discuss your reflections with the rest of the class.

U N I T  1

C L O S U R E

© Todos los derechos reservados, Ediciones Castillo, S. A. de C. V.

EVALUATING PROGRESS 
1. Students should complete the table first, but be 

flexible as to when you could let them exchange 
and share opinions with some you or with of their 
classmates. 

Read the items with the class and make sure 
students understand what each point refers to. It 
is essential to give them plenty of time to reflect 
and answer truthfully. 

2. Get students to get in pairs and evaluate each 
other using the same criteria. Decide if you want 
to give your own assessment besides or instead 
of their classmate’s. 

3. Conduct a general conversation about the 
achievements of the unit.

ReADING BOOkleT
A RADIO PROJECT WITH A PURPOSE

Help students notice that the activities that go with each 
text are divided into three sections: Before you read, to 
introduce the topic and some vocabulary, While you read, 
to guide them and help them understand the text better, 
and After you read, to connect the content of the text 
with their own reality. Guide students through the different 
activities, but let them work on their own, without feeling 
under pressure or evaluated. Offer help and support, but 
do not check what or how they are doing.
Before reading, start a general conversation about 
the importance of radio in rural communities by 
asking questions such as:
In what ways do radio programs improve the lives of 
their local audience?
What kinds of Public Service Announcements are 
aired by the local radios?
What kinds of Public Service Announcements should 
be useful or important to be aired in rural areas?
How does the community participate in the 
production of Public Service Announcements?

Answers:
Accept students’ ideas and opinions. Possible answers are: 3. 
To help children in the poor and vulnerable communities while 
there was a teachers’ strike. 4. They gave children access 
to training and equipment to record their own programs. 5. 
It gave children an opportunity to express their ideas and 
concerns. 6. The town chosen was Tenango, where there 
were lots of girls who are usually vulnerable in indigenous 
communities. 7. How to respect their culture, their values, 
their traditions and how to be friends with everybody else, so 
that they can be better people and have better relationships 
with their community and the rest of the children who live 
there. 8. It helped people talk about their experiences as part 
of the same community. People learned how to be friends 
and have better relationships. 9. It can be applied by allowing 
people from other communities to talk about their everyday 
problems and try to solve them. 10. a. a very important 
social project with children from poor and  vulnerable 
communities.

U N I T  1
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11	 STUDENT´S BOOK – UNIT 1 – LESSON 2 – PAGE 15 – 
EXERCISE 5

I.	 In one day, more than nine people lose their lives. More 
than one thousand five hundred and fifty three other 
people are injured. This is caused by distracted drivers 
focused on their phone, passengers or anything other than 
the road. Don’t be one of the people that causes death or 
injury to yourself or others. Don’t be a distracted driver, be 
a stay aliver. This message is brought to you by W-M-C-O

II.	 The nation’s health physicians want you to know: Exercise 
greatly reduces serious risks to your health. Simply 
increasing your physical activity a little can help you and 
your family prevent many illnesses and improve your 
health, fitness and well-being.
So join Exercise is Medicine and become more physically 
active and healthy.
For more information and ways to get started, visit the 
Exercise is Medicine web site at www.exerciseismedicine.org

12	 STUDENT´S BOOK – UNIT 1 – LESSON 3 – PAGE 18 
– EXERCISE 4

I.	 Bullying often starts when people pick on something about 
you that is different. It can be how big you are, the color of 
your skin, or how you are doing at school.

II.	 Bullying can happen to almost anyone. They are all 

ordinary and nice students who meet a very nasty person.
III.	If this happens to you, tell someone you trust: a friend, 

a teacher and / or your parents. During breaks and 
lunchtime, try to stay in safe areas of the school with 
many other people. If someone hurts you, tell a teacher 
immediately and make sure you tell your parents.

IV.	Don´t show you are angry or upset, and don’t fight back. If 
you do this, think that they can blame you.

V.	 A special type of bullying is cyber-bullying, which uses 
electronic devices such as mobile phones and computers. 
“Happy slapping” is an alternative form of bullying, where 
bullies film the attacks on a cell phone camera and then 
they share the videos with their friends. These attacks 
are illegal so you must report them to a teacher, parent 
or even the police as soon as possible. They can use any 
footage on mobiles as evidence of the attacks.

STOP CYBERBULLYING. When online, BE SMART,  
HAVE A HEART.

13	 STUDENT´S BOOK – UNIT 1 – LESSON 3 – PAGE 20 – 
EXERCISE 8

1.	A: What can you do if you see someone bullying a friend?
B: You must tell your teacher or somebody you trust.

2.	A: What if someone sends you abusive text messages?
B: You must report it as soon as possible.

3.	A: What if someone shares a video of an attack on the Internet?
B: Make sure you tell your parents.

4.	A: What can you do if someone hurts you?
B:	 You shouldn’t show you are angry.

14	 TEACHER´S BOOK – UNIT 1 – FINAL CHECK – PAGE 
34 – EXERCISE 1

I.	 It’s right in your own backyard. It may be hard to believe, 
but millions of people don’t even know where their next 
meal will come from. In communities just like yours, there 
are many who need help. Join people across the country 
to end hunger. Start today. It can be as easy as giving 
food or money to your local area food bank, or getting 
tips to start your own food drive. Get involved. Go to www.
createthegood.org/hunger

II.	 It’s much better fresh ... cold ... or warm. If it’s not clear, it 
can make you sick. Animals, trees, insects, and plants use 
it too. What is it? It’s air. That substance that none of us 
can live without. THE NATIONAL WILDLIFE FEDERATION is 
doing its part for a healthy environment. You can too. Don’t 
pollute the environment. Our survival is at stake.

III.	Peanuts, milk, eggs and shellfish …Do you know what 
these items have in common? They can kill people who 
are severely allergic to them. They can cause a severe 
allergic reaction called anaphylaxis. 1 out of 7 people may 
at risk for anaphylaxis. Other causes include insect stings, 
antibiotics, and latex. Are you at risk? Be prepared. There 
are treatments that reverse the symptoms of a severe 

U N I T  1

TRANSCRIPTS

10	 STUDENT´S BOOK – UNIT 1 – LESSON 1 – 
PAGE 9 – EXERCISE 3 

I.	 There are many things we can do to lower CO2 emissions 
but planting trees is the easiest thing to do. Our goal is 
that every person plants a hundred and fifty trees. If we 
plant these trees, they will absorb one third of the global 
CO2 emissions. We can only reach this goal if we all work 
together around the world. Come on, let’s do it!

II.	 The waters of the earth are getting polluted more and fish off 
the coast ingest over 12,000 tons of plastic a year. If plastic 
waste concentrates in the sea, other marine animals will also 
die out of suffocation effect. Find out how you can help turn 
the tide on plastic pollution at www.surfrider.org/rap

III.	You’ll save one pound of CO2 for every mile you don’t 
drive. Do your part. Bike, carpool, take the bus or walk 
and help make a difference in the health of our planet. 
Everyone is responsible!

IV.	When a tiny new-born elephant is orphaned, it is often 
because its mother has been killed to serve the brutal 
ivory trade. For an elephant, family is all important; a calf’s 
very existence depends upon its mother’s milk for the 
first two years of life. Please help us help an orphaned 
elephant by fostering one of the orphans directly through 
our website as a gift of life. Donate on-line now or be a 
foster parent www.sheldrickwildlifetrust.org
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1  14 Listen to the Public Service Announcements in the recording. Number 
the topics in the order they are mentioned.  1 point 

a.  Health

b.  Hunger

c.  Environment

2  14 Listen again and match the pictures to the corresponding PSA (I., II. III.).   3 points

3  14 Listen to the PSAs again, carefully. Then answer the questions.  9 points 

a. What is the purpose of each announcement?

I. 

II. 

III. 

b. Who are the announcements directed to?

I. 

II. 

III. 

b. Where would you put a visual support for the announcements?

I. 

II. 

III. 

PHOTOCOPIABLE
U N I T  1

FINAL CHECK
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